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Presentation Notes
MTSS is a framework to support effective practices across a variety of academic and social/behavioral concerns. It is through this framework that we position our efforts to address key issues facing schools and districts such as; improving achievement, improving school climate, increasing attendance and reducing bullying behavior.
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MTSS is a framework to support effective 
practices across a variety of academic 
and social/behavioral concerns. It is through this 
framework that we position our efforts to address 
key issues facing schools and districts such as; 
improving achievement, improving school 
climate, increasing attendance 
and reducing bullying behavior. 

Session Description 
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Moving Upstream: 
A Story of Prevention and Intervention 



4 MIBLSI 

In a small town, a group of fishermen 
gathered down at the river. Not long 
after they got there, a child came 
floating down the rapids calling for help. 
One of the group on                                 
the shore quickly                                  
dived in and pulled  
the child out.  



5 MIBLSI 

Minutes later another child came, 
then another, and then many more 
children were coming down the river. 
Soon everyone was diving in and 
dragging children to the shore,  
then jumping  
back in to save  
as many as  
they could.  
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In the midst of all this frenzy, one of the 
group was seen walking away. Her 
colleagues were irate. How could she leave 
when there were so many children to save? 
After long hours, to everyone’s relief, the 
flow of children stopped, and the group 
could finally catch their breath.  
 
At that moment, their colleague came back. 
They turned on her and angrily shouted:  
“HOW COULD YOU WALK  
OFF WHEN WE NEEDED  
EVERYONE HERE TO SAVE  
THE CHILDREN?”  
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She replied, “It occurred to me that 
someone ought to go upstream and 
find out why so many kids were falling 
into the river. What I found is that the 
old wooden bridge had several planks 
missing, and when some children tried 
to jump over the gap, they couldn’t 
make it and fell through into the  
river. So I got someone  
to fix the bridge”. 
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Continuum of Supports 

All students in school 

Universal Prevention 
For all students 

Targeted Intervention 
For some students 
 

Intensive Intervention 
For few students 
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• MTSS as a framework for educators to organize 
resources to support students with effective 
practices matched to need so each and every 
student succeeds academically and behaviorally. 

• An effectively and efficiently way to allocate limit 
educational resources 

 

 

Multi-Tier System of Support (MTSS): 
Definition and Core Features 
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Core Features of MTSS 
(Sugai & Horner, 2009) 

1. Interventions that are supported by scientifically based 
research. 

2. Interventions that are organized along a tiered continuum that 
increases in intensity (e.g., frequency, duration, 
individualization, specialized supports, etc.) 

3. Standardized problem-solving protocol for assessment and 
instructional decision making. 

4. Explicit data-based decision rules for assessing student 
progress and making instructional and intervention 
adjustments. 

5. Emphasis on assessing and ensuring implementation integrity. 
6. Regular and systemic screening for early identification of 

students whose performance is not responsive to instruction. 

Presenter
Presentation Notes
Make as handoutThe features need to be supported at each level of the cascade
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What is and is not MTSS 
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• Universal is Universal 

• Support provided only from one tier (Tier 1, 
Tier 2, or Tier 3) 

• “I want my kid to receive that MTSS program” 

• Label kids rather than services 

 

Misunderstanding of MTSS 

Presenter
Presentation Notes
The practices within each tier is based on unique needs of students at the unit of implementation (e.g., universal is not universal)We are identifying supports not labeling studentsIdentifying supports is an efficient way to organize available resourcesMulti-tier is really an effectively and efficiently way to allocate limited educational resources
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Universal 

Targeted 

Intensive 
Continuum of 

Support 
“Theora” 

Dec 7, 2007 

Science 

Soc Studies 

Reading 

Math 

Soc skills 

Basketball 

Spanish 

Label behavior…not people 

Writing 

Tech 

Presenter
Presentation Notes
NOTICE GREEN GOES IS FOR “ALL”
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• Our MTSS room is down the hall and to the 
right  

• MTSS is just another set of hoops for 
determining eligibility for services 

• Saying you are doing MTSS is not the same 
as actually doing MTSS 

Misunderstanding of MTSS 

Presenter
Presentation Notes
The practices within each tier is based on unique needs of students at the unit of implementation (e.g., universal is not universal)We are identifying supports not labeling studentsIdentifying supports is an efficient way to organize available resourcesMulti-tier is really an effectively and efficiently way to allocate limited educational resources
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• Tier 3 is always specific to content area such as 
academic problems or behavior problems  

• Tier 3 can only be provided by specialists  
• Accessing special education is a tier 3 support 

(when really it is what you do in the supports) 
• We need to always wait and measure 

responsiveness in tier 1 and 2 before providing tier 3  
• Tier three just means providing more of the same 

core intervention in greater doses 
• Conducting diagnostic/functional assessment 

always leads to quality tier 3 supports 

MTSS Myths for Tier 3 

Presenter
Presentation Notes
Tier 3 is always specific to content area such as academic problems or behavior problems (really we need to consider the interaction of both academics and behaviors)Tier 3 can only be provided by specialists (not classroom teacher)Accessing special education is a tier 3 support (when really it is what you do in the supports)We need to always wait and measure responsiveness in tier 1 and 2 before providing tier 3 (some students have an educational history that increases our confidence for urgency in tier 3 supports)Tier three just means providing more of the same core intervention in greater dosesConducting diagnostic/functional assessment always leads to quality tier 3 supports (what we really need is to strategically link the assessment results to the individualized plan for the student, often we conduct assessment and then provide an intervention disregarding the results)
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Ned for  MTSS: Problem solving from an 
individual student level to systems level 

Looking at Julia’s data 
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End of Year goal is to demonstrate this skill at  
35 phonemes per minute (grey area) 

As an educator, do you have a concern about this 
child’s progress on the end of year goal/skill? 
(remember she is only in Kindergarten) 

What does this information tell you about Julia’s 
needs? 

Presenter
Presentation Notes
I would like us to begin by taking a look at this graph. This is a Kindergarten class report of student performance on a CBM of phoneme segmentation. Segmentation is a component skill of Phonemic Awareness, which is highly predictive of later reading success. The grey bar is the goal. It is recommended that all students reach this target by the end of Kindergarten, 35 segments per minute. The red bars represent the students skills in January, and the blue bar represents the students skills in May. Student names run along the bottom of the graph.
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© 2006, Dynamic 
Measurement Group 
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40 Words per Minute at the End of First Grade Puts 
Children on Trajectory to Reading 

Year 

Months 

 0  0   0  0  0  0   0   0  0  0  1  1   1   1   1  1  1  1  1  1  2   2   2  2  2   2  2  2  2   2 
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Presenter
Presentation Notes
When we look at these two groups of students we see that at about the end of first grade is where we see the split between the two groups. If the student is reading 40 words per minute at the end of the year they are likely to stay on course for grade level reading and the green trajectory if not, they are likely to stay on the red trajectory.
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End of Year goal is to demonstrate this skill at  
35 phonemes per minute (grey area) 

And now… the rest of the class. 
Now that you see Julia in the context of the whole 
class, how does this information change supports 
for Julia? Her classmates? 

What does this information tell you about Julia’s 
needs and the needs of her classmates? 

Presenter
Presentation Notes
I would like us to begin by taking a look at this graph. This is a Kindergarten class report of student performance on a CBM of phoneme segmentation. Segmentation is a component skill of Phonemic Awareness, which is highly predictive of later reading success. The grey bar is the goal. It is recommended that all students reach this target by the end of Kindergarten, 35 segments per minute. The red bars represent the students skills in January, and the blue bar represents the students skills in May. Student names run along the bottom of the graph.
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Same building, same grade, different teacher 

Does this information change how you might 
support Julia? Her classmates? 

Presenter
Presentation Notes
This is another kindergarten classroom in the building. Let me ask you, if you were a building administrator, or on your school improvement team, would this information be helpful to you? Would it make a difference in how you might support the two teachers? If you are a special educator and you had access to this class report, how would you feel about this student being referred for consultation. How would you feel about this student being referred for consultation (other chart second from the end). Would having this information make you feel more comfortable about assessing the fidelity of the initial instruction? About assessing the needs of the student?Having information like this on each and all students in a school building is the foundational principle of our work with schools. Our primary goal is to establish a school culture in which student performance data drives  instructional decision making  at all levels of school operation school wide, grade level, class level and individual student level. This process is ongoing and responsive, within and across school years.  
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Julia’s class 

Same building, same 
grade, different teacher 

Does this 
information change 
how you might 
support Julia? Her 
classmates? 

What does this 
information tell you 
about Julia’s 
needs and the 
needs of her 
classmates? 

Major discipline 
referrals per student 
per class 

Presenter
Presentation Notes
What is the difference between these two classes?A. More students are engaged in multiple incidents of problem behavior with Teacher A (further analysis indicates that the rate of problem behavior is consistent across the school year- not just at the beginning of the year)
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Some Examples of Closing the Gap 
from our project 
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Cohort 6 & 7 (Met Fidelity) Cohort 6 & 7 (Not Met Fidelity)

Implementation Fidelity & 3rd grade State Reading Results 

State 
Average 

66 schools 47 schools 

Presenter
Presentation Notes
66 Schools in Cohorts 6 or 7 met the PET-R criterion in their 2nd or 3rd year in the project.	Number of students tested from these schools: Fall 2010 – 4,500; Fall 2013 – 4,57347 Schools in Cohorts 6 or 7 did not meet the PET-R criterion in their 2nd or 3rd year in the project.	Number of students tested from these schools:  Fall 2010 – 2,908; Fall 2013 – 2,904The same schools were represented in the Fall 2010 and Fall 2013.The percentages were calculated by dividing the number of students meeting/exceeding standards by the total number of students tested.  The Michigan Totals are for the public schools.
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Began 
MIBLSI 
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Percent of students meeting expectations on the 
State Reading Results for one school and district 

McGlinchey, M. T., & Goodman, S. D. (2008). Best practices in implementing school reform. In A. Thomas and J. 
Grime (Eds.) Best Practices in School Psychology V. Bethesda, MD: National Association of School Psychologists. 

Began MIBLSI 

Presenter
Presentation Notes
McGlinchey, M. T., & Goodman, S. D. (2008). Best practices in implementing school reform. In A. Thomas and J. Grime (Eds.) Best Practices in School Psychology V. Bethesda, MD: National Association of School Psychologists.
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Variations of MTSS to address specific 
issues 
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Addressing Bully Behavior 

Presenter
Presentation Notes
National Technical Assistance Center on PBIShttp://www.pbis.org/school/bully-preventionThe Center for Family Policy & Research, Department of Human Development and Family Studies at the University of Missouri. http://hdfs.missouri.edu/cfpr/documents/briefs/bullying.pdf
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Tier 3 
 

Individualized programs for students with severe needs, including 
those students who are perpetual bullies and victims, and those who 
have threatened violence to peers and/or teachers and staff.  
 

Tier 2 Targeted strategies focus on those children who have been identified 
as at-risk for being a bully or victim and specific context where 
bullying is more likely to occur 

Tier 1 Primary prevention focuses on building a positive social culture 
Teach all students core behavioral expectations (that includes 
Be respectful of others) 

Teach all students what to do when they encounter behavior that is 
not respectful. 

1. What do you do if someone is not respectful to you? 
2. What do you do if you encounter someone not being 
respectful to someone else? 
3. What do you do if someone tells you that you are not being 
respectful? 

Addressing Bullying Behavior 

Presenter
Presentation Notes
Build a positive social cultureTeach all students core behavioral expectationsOne of the core expectations should include:Be respectful of othersTeach all students what to do when they encounter behavior that is not respectful.1. What do you do if someone is not respectful to you?2. What do you do if you encounter someone not being respectful to someone else?3. What do you do if someone tells you that you are not being respectful?
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Extending Tiered supports for Gifted or 
Advanced Learners 
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Supports for Gifted or Advanced Learners 

Preventing and 
remediating 
learning and 
behavioral 
challenges 

Extending or 
enhancing those 
to move beyond 
typical 

Intensifying supports provide 
individual interventions for 
learners with exceptional 
academic needs. 

Intensifying supports provide 
individual interventions for 
learners with severe and 
persistent academic and/or non-
academic needs. 
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Supports for Gifted or Advanced Learners 
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Tiered Approach to address  
Chronic Absenteeism 
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Recommendation from Attendance Works 

• Encourage schools to incorporate attention to 
attendance into a multi-tiered system of 
support (MTSS).  

• Focus on prevention and early intervention 
and leverage a framework that many 
educators are familiar with.  

Chronic Absenteeism 

Presenter
Presentation Notes
Title II — Preparing, Training, and Recruiting High Quality Teachers and Principals. Title II funding could be used to support such professional development.Like truancy, chronic absence has no common definition, though many researchers and schools monitor how many students are missing 10 percent or more of the school year. That’s about two days a month, or 18 days in most school districts. The U.S. Education Department’s Office of Civil Rights this spring will release data showing how many students miss 15 or more daysTruancyCount only unexcused absencesEmphasizes compliance with school rulesRelies on legal & administrative solutionsChronic AbsenceCounts all absences: excused, unexcused & suspensionsEmphasizes academic impact of missed daysUses community-based, positive strategies
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Addressing Chronic Absenteeism 
Attendance Works  

(attendanceworks.org) 

Students 
missing 20% or 
more of school 
(severe chronic 
absence) 

- Coordinated school 
and interagency 
response 

- Legal intervention 
(last resort) 

Students missing 
10-19% 
(moderate 
chronic absence) 

- Personalized early outreach 
- Action Plan address barriers and 

increases engagement 
- Caring mentors 

Students missing 5-
9% (at risk) 

Students missing less 
than 5% (satisfactory) 

- Engaging school climate 
- Positive relationships with students and families 
- Impact of absences on achievement widely understood 
- Chronic absence data monitored 
- Good and improved attendance recognized 
- Common barriers identified and addressed 

Presenter
Presentation Notes
STRATEGY 2: ADVOCATE FOR A DATA-DRIVEN, MULTI-TIERED, COMPREHENSIVE APPROACH TO ATTENDANCEAsk site administration about creating a pyramid (link to template) that maps out available resources and could be made available to all educators in your school. Encourage administrators to seek input from a cross section of staff (principal, school nurse, counselor, family liaisons, after-school providers, social worker, or school psychologist, etc.) who know what is available or serve as a resource themselves. Your school’s attendance team could be charged with creating and updating a pyramid and list of resources available for the entire school.U. S. Department of Education states Students who are chronically absent—meaning they miss at least 15 days of school in a year—are at serious risk of falling behind in school.EdTurst.org: Chronic absenteeism is a measure of how many students miss a defined number of school days (often around 15 or more days) for any reason. Research shows that chronic absenteeism is associated with a number of negative consequences for students, including lower achievement, disengagement from school, course failure, and increased risk of dropping out. Average daily attendance measures the average number of students who show up on any given day. Most schools have very high average daily attendance rates — often above 95 percent — so this measure does not meet the “meaningful differentiation” requirement in ESSA. Additionally, average daily attendance masks which students are at risk of academic failure due to chronic absenteeism.Truancy rates only include unexcused absences, while chronic absenteeism includes both excused and unexcused. Research shows that for student achievement, what matters is the number of days a student misses, not the reason — which is why chronic absenteeism is a stronger measure.The U.S. Education Department’s Office for Civil Rights estimated this summer (2016) that 27 percent of the nation’s teachers are out of school for more than 10 days of regular classes — some missing far more than 10 days — based on self-reported numbers from the nation’s school districts. But some school systems, especially those in poor, rural areas and in some major cities, saw chronic absenteeism among teachers rise above 75 percent in 2014, the last year for which data is available.
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PBIS and  
School Based Mental Health 
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Presenter
Presentation Notes
 *Formerly known as the Association for Supervision and Curriculum Development www.ascd.org/whole-child.aspx www.cdc.gov/healthyyouth/wscc/index Since 1987, the Center of Disease Control and Prevention’s (CDC’s) coordinated school health (CSH) approach has been the blueprint for integrating health-promoting practices in the school setting. CSH programs have helped to establish policies and practices in states, districts, and schools across the nation.  Established in 2013, The Whole School, Whole Community, Whole Child (WSCC) model is an expansion and update of the Coordinated School Health (CSH) approach. The WSCC incorporates the components of CSH and the tenets of the ASCD’s* whole child approach to strengthen a unified and collaborative approach to learning and health. The WSCC model focuses its attention on the child, emphasizes a school-wide approach, and acknowledges learning, health, and the school as being a part and reflection of the local community.By focusing on youth, addressing critical education and health outcomes, organizing collaborative actions and initiatives that support students, and strongly engaging community resources, the WSCC approach offers important opportunities that may improve healthy development and educational attainment for students.Components of Coordinated School Health (blue)Tenets of the ASCD’s whole child (green)Coordinating Policy, Process and Practice (white)Collaboration with Community (yellow) Retrieved from: https://www.cdc.gov/healthyyouth/wscc/index.htm 
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Alignment with PBIS and  
School Based Mental Health 

School Climate 
Transformation 
Grant (PBIS) 

Safe Schools 
Healthy Students 

3
7 

Presenter
Presentation Notes
Safe Schools Healthy Students (SS/HS) is a collaborative effort and comprehensive model to promote mental health among students and create safe and secure schools.Funded through Substance Abuse and Mental Health Services Administration (SAMHSA)State Planning, Local Education Agency, and Local Community Cooperative AgreementsThis partnership model is designed to facilitate a closer relationship between state policy development and local implementation of programs to address youth violence and promote the wellness of children, youth, and families.Grants developed from this partnership model support the wide-spread adoption and operation of the SS/HS Initiative. They also build state- and community-level partnerships among education, behavioral health (mental and/or substance use), and criminal and juvenile justice systems that promote systems integration, policy change, infrastructure, and supports.
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To Bridge the Gap we need effective 
systems that use data effectively for 

decisions 

Presenter
Presentation Notes
Challenges to MTSS ImplementationKnowledge problemSkills problemImplementation problem
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Emphasis on assessing and ensuring 
implementation integrity 

Fidelity:  
Doing the right thing in the right way 
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Presenter
Presentation Notes
Phil Strain, University of Colorado DenverSome personal Thoughts on Special Education Research: Past, Present and Future2016 OSEP Directors Meeting
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Develop 
organizational 
structures and 
staff 
competencies 

Effective 
implementation 
of Effective 
Practices 

Successful 
outcomes in 
student reading 
and behavior 

Feedback 
Loops 

CAPACITY FIDELITY IMPACT 

Comprehensive Evaluation for  
Getting outcomes 

Presenter
Presentation Notes
In the transformation zone, reflective feed back and feed forward loops are embedded in implementation, organization change, and system transformation methods.  A key guiding principle for scaling up involves, defining, strengthening, and aligning the interfaces between and among different operating/ system components by increasing the flow of relevant and reflective two-way-information. Feedback LoopsBased on formative and summative measuresCompared with external standards set by stakeholders/consumers and also internal standard set by project
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Student 

Instructor      

 Building Team 

District Team 

Regional Team Supporting those 
who support 
students 

Supporting those who 
support those who support 
students 

Cascading 
System 

Supporting the 
students 
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Level of Support Description 

Focused Support 
 

Involve specific problem solving around issues that 
need to be addressed to move forward in 
implementation efforts (e.g., allocation of 
funds/resources when there are minimal resources 
currently available).  

Supplemental 
Support 
 

Supports to the implementation teams intended to 
get the teams back on track when situations have 
provided a brief slow-down or set back (e.g., change 
of team membership, team member on leave).  

General Support Available to anyone. Includes access to resources 
and materials on website, training modules, state 
conferences. 

Differentiating Support for  
Schools and Districts 
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Bridging Gaps is a Process 
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An analogy of implementation stages 

Presenter
Presentation Notes
When you read the album cover, it appears that all track are equal in duration.  When you actually look at the record you see that the tracks vary in duration.  Additionally, even went moving through the tracks (stages) a scratch may cause you to be stuck in one location for awhile and a bump may send you to an earlier track.



46 MIBLSI 

Stages of Implementation 
Focus Stage Description 

 
 
 
 
 
 

Exploration/ 
Adoption 

Decision regarding commitment to adopting the 
program/practices and supporting successful 
implementation. 

Installation Set up infrastructure so that successful 
implementation can take place and be 
supported. Establish team and data systems, 
conduct audit, develop plan. 

Initial 
Implementation 

Try out the practices, work out details, learn and 
improve before expanding to other contexts. 

Elaboration Expand the program/practices to other 
locations, individuals, times- adjust from 
learning in initial implementation. 

Continuous 
Improvement/ 
Regeneration 

Make it easier, more efficient. Embed within 
current practices. 

Work to do 
it right! 

Work to do 
it better! 

Should we 
do it? 

Presenter
Presentation Notes
Implementation is not an event  A mission-oriented process involving multiple decisions, actions, and corrections
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Stages of Implementation 

• Implementation is not an event   

• The stages describe the current state of 
implementation within a district.  

• The stages provide a framework to identify key 
activities and accomplishments that would expedite 
progress in implementation efforts.  

• The speed at which schools/districts move through 
the stages of implementation vary, based on the 
experience of staff and allocation of resources.  
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Model Demonstration: 
Does it work in a specific 

setting with a specific 
population?  

Replications: 
Can it be reproduced in 
different settings with 
different populations?  Scale-Up:  

Increase “reach” of 
practice to critical mass 

of implementation 

Embed within existing 
work: Provide access as 

current practice 

Examine Feasibility/Efficacy of Practice Being 
Developed 

Modifying System for 
Standard Practice 

Invest heavily in resources to produce results 

Utilize 
typical/existing 
resources 

Moving from Model Demonstration to 
Standard Practice 
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“It all works out in the end. … 
If it hasn’t worked out, it’s not 

the end yet.”  

Presenter
Presentation Notes
From NCIIThis adage (unknown source) is relevant to the DBI process because it’s about perseverance. DBI helps us find programs that work for our neediest students, even when our initial attempts are not successful. Insufficient progress means that we haven’t found the right solution yet, not that we should stop trying to intervene. DBI helps us know when changes are needed, and allows us to inform those changes so that in the end, intervention works for the individual student.  
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